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periods, but the questions raised in this activity should recycle in discussions throughout the course.  
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Alaska   
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Curricular Project Summary (Please write a brief overview summary of the curricular project in 150 
words or less): Students will look at various maps to identify perspectives, purposes, intended audiences, and 
overall messages and implications that are contained in them. We will then transfer our comments about the 
maps to a discussion of stories and texts and how we will analyze, use, and critique what they tell us. Stories 
and texts steer us in the same way that maps can, but paying attention to how we are guided is important to 
finding our way.  

 

Desired Results/Objectives 
 
1.    Essential Questions / Historical Questions: 
How does perspective affect narrative? (What gets detail? What gets generalized? What gets left out? How 
does this affect the overall message?) 
  
2.    Objectives / Learning Targets: By the end of this project students what will students know, 
understand, and be able to do?  
Students will be able to explain how the perspective of an author (and for this lesson, that phrase includes 
anyone creating any representation of the world that will be received by an audience) affects the information 
and implications communicated in that representation. 
  
3.    Curriculum Standards (National, State, Local): 
 Alaska State Standards 



Reading Standards for Informational Text: 1,5, 6 
Writing Standards: 9 
Speaking and Listening Standards: 1 b, c, and d, 2, and 3 

  
4.    Transfer Goals / Enduring Understandings:  
Students will be primed to look for perspective in what they read (and here the term “read” includes anything 
they watch, look at, or hear with a critical and interpretive mind). They will practice noticing detail and lack of 
detail to more readily perceive who is telling the story, who the story is for, what stories might be missing, 
and other evidence about how perspective has affected what they are reading.  
 

 

Assessment / Evidence 
 

Performance Task or Assessment used to gauge student learning: (Please describe and/or attach) 
Students will orally explain to other students how a map they analyzed with a group was affected by the 
perspective of the person who created it and how it might differ from other perspectives on the same place.  
 
Students will articulate in writing how the process of reading their maps to find the influence of perspective 
can be applied to reading things that are not maps.  
 
Pre-Assessment: 
Students will read a short historical passage and summarize what it says. 
 
Formative / Student-Engaged Assessment:  
During small-group discussions, the teacher will eavesdrop on these discussions to check, clarify, and 
confirm understanding and completion of the task.  
 
The teacher will call on every student at some point in class to report on what was discussed in the small 
groups.  
 
Students will return to the original passage that they read at the start of class and read it again answering 
the questions they used with the maps earlier.  
 
Summative Assessment:  
Each student will write an explanation of their own take on how their critical reading of the maps can be 
applied to their reading of other things in and beyond this class.  
 
Each student will write an evaluation of what they think the map they drew at the start of this lesson reveals 
about their own perspective and values. Bonus: this reflection can be used to launch a conversation about 
their personal relationship to land in a later lesson.  

 
Other Evidence:  
In later lessons that involve reading, the same questions that were asked about the maps will be brought 
back as tools to evaluate new reading. A true sign of mastery will be students bringing up these questions or 
their answers without prompting from the teacher or their peers.  
 

 
 
 



Learning Plan 
 
Lesson Summary: 
Students will learn critical reading skills by reading maps for perspective, audience, and purpose.  

 
Learning Events and Instruction: 
 

  Students should sit in even groups of between 3-5 students.  
 
Lesson Opening:  
For five minutes, students will draw a map of where they live (neighborhood, city, state, country, planet -- 
however big or small they choose to go in defining “where they live”), labeling the places that are most 
important to them. These will be blobby and not-to-scale, and that’s okay. The freedom to map important 
places creatively and emotionally is what is important here, not cartographic precision.  
 
Students will read a short passage about a historical event. They will briefly answer the question “What does 
this passage say?” If students are confused by the meaning of the question, it is okay to have them answer 
with a summary, but they’re welcome to add more to that answer if they like. 
 
Lesson: 
Students will use Chromebooks or devices to access an image of a map called “The United States of 
America” published by the Sheldon Museum in Haines, Alaska. Students will be asked to look at the map 
carefully and make internal observations about it. (In this map, the state of Alaska is large and prominent, 
and very detailed. The Lower 48 is a blobby inset down below that only has a couple of cities, the Mississippi 
River, and one mountain marked on it. The coastlines are not accurate.) After a couple of minutes of thinking 
time, a group facilitator will be determined by figuring out who in the group was born closest to the exact 
location of the classroom. After a couple of minutes of general discussion, each group leader will get a list of 
questions to guide the group through a discussion of: 
 

What is getting detail? (What is considered important?) 
What is getting a lack of detail? (What is included but considered less important?) 
What is not depicted at all? (What is invisible?) 
 

After a few minutes, the teacher will call randomly on one group member from each table to share out what 
was said at their tables. From there, the conversation will shift with guidance from the teacher about what is 
respected on this map. Answers for the map they just looked at will include land features like mountains and 
rivers, place names of even very small places, and the size of the land itself. From there, students will get a 
new set of questions to discuss at their tables: 
 

What can you determine about the creator/author of this piece? 
What can you determine about the intended audience of this piece? 
Are you part of that intended audience? Explain your answer.  
What is the overall message you can read from this piece? 
Do you agree with that message? 
 

A different set of students will be called on randomly to share out what they heard at their tables about the 
most recent questions.  



 
Now students will use their Chromebooks or devices to access a new map. Each group will look at a 
different map. They will look at it together and formulate answers to both sets of questions they used for the 
first map. During this process, the teacher will give each student a slip of colored paper so that each 
member of the group gets a different color and check with each group to clear up confusion or confirm 
understanding.  
 
When the groups have finished their basic analysis of the map, they will be asked to take their devices and 
form new groups with people who have the same color of paper as they do. This should mean that each new 
group has a variety of maps to look at. The discussion facilitator will now be the person in the group who 
was born farthest away from the exact location of the room. Students will show and explain their maps to the 
other group members. Group members will add to the understanding of each map as they talk. The teacher 
will be eavesdropping and helping groups with issues or impediments during this time.  
 
Students will then have a discussion about how perspective, intended audience, and purpose can affect the 
way maps of the exact same land are drawn. Students will share out to the whole group about what the table 
has talked about when the teacher calls on them. (By now, most or all students should have been called on 
to report out to the class).  
 
Students will now return to their original groups. The teacher will define the following terms: 
 

Read =  to scan, decode, watch, look at, or hear with a critical and interpretive mind 
Story = any representation of the world that is read (see above definition) by an audience 
Author = anyone creating any representation of the world that will be received by an audience 
 

The question to be discussed now is how their reading of the maps can be applied the reading of other 
things they will encounter in this class and beyond it. The teacher will call on any students who have not 
reported out to the group to explain what was talked about at the table.  
 
Students will look again at the historical passage they read at the start of class. Students will now answer 
the same set of questions about the passage as they did with the maps. Hopefully, they will read it much 
more critically and deeply this time. Students can work together on this if they like. If necessary, though, the 
teacher can guide an expert critical reading of this text for the class and guide them through the answers.  
 
Lesson closing: 
For their exit ticket, students will write answers to two questions: 

1. What does your own map reveal about you and what is most important to you? 
2. Why is it important to read text using the same questions we used today to read maps? 

 
At the end of class, the teacher should collect: 

The student-drawn maps 
Both responses to the written passage 
The exit ticket 

 
 
 
 
 



Materials and Sources Used 
 

Primary Sources 
 
Good-Natured Map of Alaska: Showing the Services Offered by “The Alaska Line” and Suggesting Some of 

the Most Interesting Features of the Territory. Alaska Steamship Company. Seattle. 1934. 
https://vilda.alaska.edu/digital/collection/cdmg11/id/18888/rec/93 
This a map produced by a cruise-ship company in Seattle. All of the cartoon people depicted on the 
map, including people who are supposedly Native, are white. It is clearly a map for and about tourists. 
There is a strange illustration that is labeled as an “Eskimo whaling scene” that doesn’t have a whale 
in it, just someone with what looks like a dead person in his lap. The teacher should be prepared to 
monitor and aid the group that has this map to make sure they notice the stereotypes and 
misinformation contained on the map.  
 

Indigenous Peoples and Languages of Alaska. Krauss, Michael, Gary Holton, Jim Kerr, and Colin T. 
West. 2011. Fairbanks and Anchorage: Alaska Native Language Center and UAA Institute of 
Social and Economic Research.  
http://www.uaf.edu/anla/map 
This is a map of Native groups in the region of Alaska. There are no political boundaries or 
geographical features on it, just areas where people of a common heritage have traditionally lived. 
They cross over what are now international boundaries. 

 
Map of Alaska and Portions of the Northwest Territory Showing Routes to the Gold Fields. Poole Brothers. 

Chicago. 1897. 
https://vilda.alaska.edu/digital/collection/cdmg11/id/17349/rec/109 
This map depicts no information about who lives on the goldfields, just locations of where there is gold 
and ways to get to those places.  
 

Map of Alaska Showing Railway Routes Considered by Alaska Railroad Commission. Alaska Railroad 
Commission. United States. 1912. 
https://vilda.alaska.edu/digital/collection/cdmg11/id/18859/rec/241 
This is a map of possible railroad routes in the state. Students may need to be prompted to consider 
why some routes might be useful and why none of them go to the North Slope.  
 

New and Accurate Map of North America: Including Nootka Sound, with the new discovered islands North 
East Coast of Asia. Captain James Cooke. London. 1780. 
https://vilda.alaska.edu/digital/collection/cdmg11/id/10772/rec/91  
This is Captain Cook’s partial map of the coast. It is not a complete map of the coast, and it clearly 
favors a ship-board view of the land.  

 
North America, as Divided Amongst the European Powers. Samuel Dunn (Robert Sayer, contributor). 

London. 1774. 
https://vilda.alaska.edu/digital/collection/cdmg11/id/15129/rec/132 
This map is really interesting in that it identifies which European powers have explored those lands but 
it also labels land that according to which Native people live there. The eastern parts of the the map 
are very detailed and pretty accurate because it’s an English publication, but the West Coast and 
Northwest is really inaccurate and almost totally lacking in detail. Alaska is just labeled as having been 
explored by Russians, and it doesn’t even look like Alaska. The people in it are not labeled. Clearly, 
this is not a map made by Russians or Spaniards. 

 

https://vilda.alaska.edu/digital/collection/cdmg11/id/18888/rec/93
http://www.uaf.edu/anla/map
https://vilda.alaska.edu/digital/collection/cdmg11/id/17349/rec/109
https://vilda.alaska.edu/digital/collection/cdmg11/id/18859/rec/241
https://vilda.alaska.edu/digital/collection/cdmg11/id/10772/rec/91
https://vilda.alaska.edu/digital/collection/cdmg11/id/43105/rec/113
https://vilda.alaska.edu/digital/collection/cdmg11/id/15129/rec/132


United States of America Map. Jim Greene. Haines, Alaska. 2012. 
 

 
Student Handouts 
List of questions: 
https://docs.google.com/document/d/1u2879Di4FCAjgzmmPBLEtOAVn6HcMbrthEORTn-Q7oc/edit?usp=sha
ring 
 
 
 

Reflection / Rationale 
 
 

After teaching the lessons, what suggestions do you have for other teachers who might use this 
curricular project?  
 
How does the content of this lesson plan clearly tie to perspectives gained from TNAH Institute? 
[e.g. How does it use resources provided during TNAH Institute in place of or to supplement existing 
resources? How does it analyze narratives and/or resources that would typically be used – how does 
the newly created lesson provide a counter-narrative to the accepted canon?] 
 
This lesson plants the seed of awareness of what agenda an author might have when telling a story in a 
certain way. I want students to start to notice what is missing from what they read. A lot of the time, what is 
missing is any detail or sometimes even any mention of Native people. We need to look for that missing 
story and try to complete our understanding by going in search of it. This activity and this set of questions 
helps us make sure we’re doing that. They will probably also start to notice that other groups are often 
missing from the texts we read, most often because they’ve been marginalized (women, poor people, other 
people of color, non-colonial worldviews, etc.) In addition to expanding our cannon, it also helps students 
better evaluate sources when doing research. Just because something is presented as a trustworthy or 
unbiased source doesn’t mean that it tells the whole story. I want them to start to apply these techniques to 
the movies they watch, the memes they encounter, the ads they are bombarded with, the news they 
consume, the things their friends say -- everything.  
 
  

 

http://www.north-slope.org/assets/images/uploads/bowhead%20migration%20map%2021mar03%20distribution.pdf
https://www.britannica.com/place/Alaskan-Mountains/media/1/12347/2617
http://www.tribalbridge.com/alaskan-native-tribes
https://docs.google.com/document/d/1u2879Di4FCAjgzmmPBLEtOAVn6HcMbrthEORTn-Q7oc/edit?usp=sharing
https://docs.google.com/document/d/1u2879Di4FCAjgzmmPBLEtOAVn6HcMbrthEORTn-Q7oc/edit?usp=sharing

