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Curricular Project Summary 

By reading the fictionalized memoir account of Canadian boarding school survivor Margaret 
Pokiak-Fenton (Inuvialuit) in the short, middle-grade novel Fatty Legs: A True Story and primary 
source documents, students can explore topics related to the Doctrine of Discovery, colonization, 
boarding schools, historical and generational trauma of Indigenous Peoples, and Indigenous 
resistance. Students can be directly taught to look through a lens of empathy to understand both the 
unfairness Margaret Pokiak-Fenton experienced as well as the remarkable strengths that she, and 
many survivors like her, drew on to resist acculturation and endure. This collection of lessons 
assumes students have very little understanding of present day Indigenous Peoples. Students show 
learning in two final projects about boarding schools and their effects: 1) Compassionate 
Understanding of a Survivor’s Experience and 2) Historical Trauma and Resilient Survivance. 

 

 

 



Desired Results/Objectives 
 

1.    Essential Questions / Historical Questions:  
 
Overarching Question 
What were “Indian” residential schools, their purpose, and their immediate and lasting effects on Indigenous 
children and communities? 
  
Essential Questions 

● How did the beliefs that are stated in the Doctrine of Discovery play out hundreds of years later in 
boarding schools in the U.S. and Canada? 

● What is cultural assimilation and how was it carried out in Indian boarding schools? 
● What caused trauma to children in boarding schools? What were its effects on the children, families, 

and communities? What are a few ways that trauma has continued in families for generations? 
● How did Indigenous children show resistance when the adults had the power? 

 
Schema Questions 

● Do Native Peoples exist today? If so, where are they now? 
● Is it okay to say “Indian”?  
● What are student’s preconceived notions of stereotypes of “Indians”? 
● What is sovereignty? 
● What are empathy and compassion? How can we develop them?  

  
2.    Objectives / Learning Targets: By the end of this project students what will students know, 
understand  and be able to do?  

● Students will understand that Native Americans exist today; that there are over 500 sovereign Nations; 
have a basic knowledge of what sovereignty means; and have an idea of where reservations are 

● Students will develop compassion skills and recognize some stereotypes of Indigenous people 
● Students will know the purpose of American Indian boarding schools and some of their traumatic 

effects on Indigenous children and their families. 
● Students will understand that boarding schools were a part of systematic colonization designed to 

obliterate Indigenous culture and to assimilate Native children into “American” or “Canadian” society. 
● Students will understand an example of one students’ experience in a boarding school in some depth 

through a first-hand fictionalized memoir account of a First Nations Canadian author. 
● Students will have an understanding of the trauma caused to children by boarding schools and the 

lasting trauma that created for families and communities. 
● Students will understand that Indigenous children were resilient, survived, and resisted in creative 

ways. 
● Students will be able to understand basic claims of the Christian Doctrine of Discovery and think about 

its fairness, and relate the Doctrine to the boarding school experience. 
  
3.    Curriculum Standards (National, State, Local): 
 
(National Anchor Common Core Standards, to be adapted for grade-level and state standards) 
  
CCSS.ELA-LITERACY.CCRA.R.1 

http://www.corestandards.org/ELA-Literacy/CCRA/R/1/


Read closely to determine what the text says explicitly and to make logical inferences from it; 
cite specific textual evidence when writing or speaking to support conclusions drawn from the 
text. 
CCSS.ELA-LITERACY.CCRA.R.3 

Analyze how and why individuals, events, or ideas develop and interact over the course of a 
text. 
CCSS.ELA-LITERACY.CCRA.R.7 

Integrate and evaluate content presented in diverse media and formats, including visually and 
quantitatively, as well as in words. 
CCSS.ELA-LITERACY.CCRA.W.9 

Draw evidence from literary or informational texts to support analysis, reflection, and research. 
 

4.    Transfer Goals / Enduring Understandings:  
 

Students will have a basic understanding of European colonization, the impact of boarding schools on 
Indigenous persons, families, and communities and they will have more compassion and concern for 
Indigenous Peoples who live today. They will understand that colonization tactics were carried out a number 
of ways, including taking children from families. The will understand that assimilation can happen in many 
ways, and that obliterating a culture is one path to genocide, and it leads to trauma that lasts generations. 
They will have more understanding of the need for fair and respectful treatment of all people, and that no 
societal actions should be based on the premise that any group of people is less human than other groups. 
Students will learn that Indigenous Peoples have suffered in the past due to injustices, but through their own 
strengths, they live today, are numerous, have sovereign Nations, and they always have been and are 
important. 

 

Assessment / Evidence 
 
 

Performance Task or Assessment used to gauge student learning: 
Two Final Projects from two choice menus to show: 1) Compassionate Understanding of Indigenous 
Historical Trauma and 2) Understanding of Margaret’s Strengths and Choices for Resilient Survival of Self 
and Culture (see below) 
 
Pre-Assessment: Short-Answer Quiz (Before Lesson 1) 
 
Formative / Student-Engaged Assessment:  
Guided questions during discussion 
Think-Pair-Share/Group Share 
Think-Write-Share 
Exit Tickets 
 
Summative Assessment: Two Final Projects, with learning-evidence criteria 
  
Other Evidence: Student conferencing and check-ins with project development 
 
 
 
 

http://www.corestandards.org/ELA-Literacy/CCRA/R/3/
http://www.corestandards.org/ELA-Literacy/CCRA/R/7/
http://www.corestandards.org/ELA-Literacy/CCRA/W/9/


Learning Plan 
Lesson Summaries: 
 
Unit Notes 

● This novel-based unit of study, focuses on U.S. student learning, but could be adapted for 
Canadian students 

● Depth and complexity, choice, critical thinking, and gifted-learner best practices are 
emphasized 

● Upfront lessons are geared to students who have little schema about Indigenous Peoples, 
especially in areas where there are no reservations or recognized Nations 

● Some lessons can be used independent of unit; lessons can be skipped, depending on 
student’s starting knowledge, or used independent of novel 

● Lessons help students build lens of seeing through Indigenous perspectives, historical and 
present day 

● Historical information is paired with modern representations of Native persons to help 
students understand Indigenous Peoples live today, not just historically 

● Daily lessons, quizzes, and activities can be added to digital platforms such as Google 
Classroom or Schoology for independent work, homework, or flipped classroom work 

● Comprehension questions and other resources for this book exist in “Fatty Legs Webinar 
Series,” online http://empoweringthespirit.ca/fatty-legs-webinar-series/ from website 
Empowering the Spirit: Educational Resources for Reconciliation. This web page is full of 
excellent extra materials that accompany the book, including comprehension questions, 
videos, other enrichment reading for students who want to learn more. 

● Vocabulary is suggested for some lessons; the novel offers many definitions in sidebars  
● Debrief about book as needed throughout, focusing on themes in concept learning targets. 
● Final Projects choices can be limited to simplify planning and grading 

 
Weekly Outline 

  Week 1: Building Schema about Indigenous Peoples, Compassion, and Boarding Schools 
Day 1: Native Americans in the United States Today  
Day 2: Sovereignty, Basic Terminology, Stereotypes 
Day 3: Teaching Compassion and Empathy 
Day 4:  Brief Overview of Indian Boarding Schools & Carlisle Indian School  
Day 5: Brief Overview of Indian Boarding Schools, cont’d, & Carlisle Student Letter 
 
Week 2: Diving into the Novel, Thinking about Colonization, Assimilation & Trauma 
Day 6: Introduction to Novel Fatty Legs: A True Story, Intro, Ch. 1-2 
Day 7: Doctrine of Discovery and Novel Fatty Legs: A True Story, Ch. 3-4 
Day 8: Doctrine of Discovery, cont’d. Novel Fatty Legs: A True Story, Ch. 5-6 
Day 9: Meet Margaret! Novel Fatty Legs: A True Story, Ch. 7 & the rest of the book 
Day 10: Final Projects Introduction 
 
Week 3: Creating Final Projects and Presenting Them 

  
Quick, Annotated Book List 

http://empoweringthespirit.ca/fatty-legs-webinar-series/


Fatty Legs: A True Story by Christy Jordan-Fenton and Margaret Pokiak-Fenton 
 This fictionalized memoir is about Margaret’s experience leaving her Inuvialuit community in the 
Northwest Territory of Canada to attend a boarding school at age eight, where she is unable to see her 
family for two years. While there, she learns to read as she had hoped, but she is also maltreated. Even at 
such a young age, Margaret figures out ways to resist adult oppression, both mentally and externally to hold 
onto her identity and culture. A very powerful retold story of a First Nation (Inuvialuit) child. The novel is 
sprinkled with actual primary source photographs of Margaret, maps, and non-fiction information.  

● Can be independently read by gifted grade 4 readers, or grades 5-8 
● Can be read aloud to the whole group, as an option, or a combination of group and independent 

reading 
● Best as a class set for individual analysis and project work 

 
When I Was Eight by Christy Jordan-Fenton and Margaret Pokiak-Fenton 
 This picture book was adapted from the above book; can be shared as a read-aloud with whole group, 
or can be used with younger or challenged readers. 
  
(optional) A Stranger at Home Christy Jordan-Fenton and Margaret Pokiak-Fenton 
 The sequel. When Margaret returns home from boarding school, her mother doesn’t recognize 
Margaret and says, “Not my girl!” This book explores how the trauma experienced by Margaret during her 
time in the school continues when Margaret comes home. Shows how loss of language and cultural 
knowledge harmed Margaret, her sense of self, and her family. 
  
(optional) Not My Girl  by Christy Jordan-Fenton and Margaret Pokiak-Fenton 
 The picture book sequel to When I Was Eight. 
 
(optional) Young Water Protectors: A Story about Standing Rock by Aslan Tudor and Kelly Tudor 

This is a story of present day colonization and resistance by Indigenous Peoples told through the 
experience of a young Native boy who spent time living at Standing Rock.  
 
Background Reading for Teachers 

Websites 
● Debbie Reese’s American Indians in Children’s Literature 

https://americanindiansinchildrensliterature.blogspot.com/ Reese and otherIndigenous experts critique 
children’s literature for authenticity; classroom book lists; chock full of key concepts, articles, author 
recommendations. Don’t skip this author/site. Essential reading to understand how to evaluate 
Indigenous representation in textbooks, websites, and literature literature for best practices. 

● Reclaiming Native Truth https://rnt.firstnations.org/ Excellent resource for understanding gaps in 
American education about Indigenous studies and how to “change the narrative.” Reports findings of a 
comprehensive two-year study about what non-Natives across the U.S. understand about Native 
Peoples, how to improve outdated historical narrative, and debunk pervasive misconceptions. 
Invaluable for teachers and allies who want to know ways to help change the outdated narrative. 
Books 

● Roxanne Dunbar-Ortiz’s An Indigenous People’s History of the United States. This book presents U.S. 
history through an Indigenous lens. Invaluable resource.  

● Jean Mendoza and Debbie Reese have adapted the above book for younger readers, An Indigenous 
People’s History of the United States for Young People.  
 

Pre-Assessment Short-Answer Quiz, before the start of Unit (15 minutes) 
1. About how many Native Nations are recognized by the U.S. national government in the United States 
today?  

https://americanindiansinchildrensliterature.blogspot.com/
https://rnt.firstnations.org/


2. What is a boarding school? 
3. What do boarding schools have to do with Indigenous (or Native) children in North America? 
4. What fictitious children’s books have you read about American Indians? What movies have you seen? 
5. On the back of this sheet, draw a Native American person. Write a few sentences about where you 
learned about what  a Native American person looks like. (idea from California teacher Sarah McGillivray) 
 
Day 1: Native Americans in the United States Today  (45 min) 
Concepts: 
·      Native Americans exist today, and they are modern and diverse 
·      Show where reservations are via map 
·      573 Federally recognized sovereign Nations (total can change); how many Native people exist in U.S. 
Guiding Questions: How many Native Nations are there? What happened to Native Peoples after the 
Pilgrims and colonization? Where are reservations? How many Native people are there in the U.S.? 
What are Indigenous Peoples like today? 

 Day 1 Activities: How many Nations in U.S.? 
● Introduce Fatty Legs novel and the unit, mentioning culminating Final Projects 
● Option: share a Land Acknowledgement of your region. This mapping resource from the website 

Native Land https://native-land.ca/  may help you find out what Indigenous Nations’s historical 
land your school occupies. You can also read the web page “Land Acknowledgement” 
https://www.northwestern.edu/native-american-and-indigenous-peoples/about/Land%20Ackn
owledgement.html from Northwestern University to familiarize yourself with this activity, which 
is common in Indigenous gatherings. 

·       Ask how many Native American Nations exist today. Where are Native Peoples today? What do 
students know about Native Peoples and where students get their ideas about Native Peoples. Can 
refer to pre-assessment. 
·      Show video “Love Words from Turtle Island” from 1491s “How to say ‘I  love you’ in Native 
languages”. The 1491s are an “intertribal indigenous sketch comedy troupe,” according to Wikipedia. 
1491 is the year before Columbus parked on Indigenous soil. 
https://www.youtube.com/watch?v=RjtHXRyZhGs (4:23 min) 
·      Stop video after about a minute to clue kids in that the people are speaking in their Native language 
and their Nation’s name is in print at bottom of screen; continue letting them watch the entire video 
·      Afterwards, ask questions: how many Nations do you think exist now? (Many!) What are the 
people wearing? (Contemporary clothes.) What can you tell about when these people are living? 
(Now.) 
·      Show this National Geographic map of reservations in U.S.  
·       https://www.nationalgeographic.org/thisday/aug29/first-indian-reservation/ 
·      if time, show this video of how land was lost to Nations over timeline “The Loss of Native Lands” by 
Emperor Tiger Star, a YouTuber who has made more than 400 animated historical maps. 
·      https://www.youtube.com/watch?v=Zadq5dl2G8Q (2 min) 
·      Explain that there are 573 Native nations at this time recognized by the Federal Government, but 
that number is always changing; some Native communities are still trying to be recognized. There are 
also state recognized Nations (very complicated). But a good thing to remember is that there are over 
500 Native nations; over half of these are in Alaska. 
·      Other facts: There are over 5 million Native persons living in the U.S. today; more than half of these 
nations are in Alaska; more than 70% live off the reservation, in cities and rural areas, and some of 
these make regular visits to their home reservations. 

https://native-land.ca/
https://www.northwestern.edu/native-american-and-indigenous-peoples/about/Land%20Acknowledgement.html
https://www.northwestern.edu/native-american-and-indigenous-peoples/about/Land%20Acknowledgement.html
https://www.youtube.com/watch?v=RjtHXRyZhGs
https://www.nationalgeographic.org/thisday/aug29/first-indian-reservation/
https://www.youtube.com/watch?v=Zadq5dl2G8Q
https://www.youtube.com/watch?v=Zadq5dl2G8Q


·      Tribally acknowledged citizens born into Native Nations in the U.S. automatically have dual 
citizenship in their Native Nation and the United States. 
· Show Ted Talk video “Changing the Way We See Native Americans” by photographer and 
journalist  Matika Wilbur, https://www.youtube.com/watch?v=GIzYzz3rEZU (19:44 min) 
·      Let students give their responses in small groups: what did they find interesting? Surprising? 
Important? Did Matika Wilbur’s video change their understanding about anything? 
 
Day 2: Sovereignty, Basic Terminology, Stereotypes (45 min) 
Concepts: 
·      What national sovereignty means for Native nations 
·      How to refer to Indigenous Peoples and how not to 
·      Native American etiquette 
·      Unlearning stereotypes 
Guiding Questions: What is national sovereignty? What does it mean for Indigenous Nations? How do 
you refer (not refer) to Native Peoples? What do we believe now about “Indians”? Where did we get 
those ideas? What are Indigenous stereotypes and misconceptions? 
Day 2 Activities 
·      Think-pair-share: What is sovereignty to you? (4 min); group share (2 min) 
·      Define sovereignty 
o   Native American Nations are actual nations, and they function like other sovereign nations, like 
France or Zimbabwe or Denmark. Sovereign Nations have the authority to rule themselves. Sovereign 
Nations have land or territory that is theirs, and they can do what they want to their own land and its 
resources; outsiders can’t. Sovereign Nations make treaties with other sovereign nations. Treaties are a 
contract or document that states the agreement between nations.  A sovereign nation is a community 
of people who decides on its own who it accepts as members. Within the boundaries of their own 
geopolitical boundaries, sovereign Nations have their own government, laws, governing body, police, 
they are their own political authority, decide on education, political processes and represent 
themselves in communication with other nations. Note: Indigenous Peoples existed as sovereign 
governments for tens of thousands of years before European contact. They have always been 
sovereign Nations; the U.S. did not grant them sovereignty, as some mistakenly think. 
o   View video, “Bill Anoatubby-Tribal Sovereignty” (Chickasaw) (5:10 min) 
https://www.youtube.com/watch?v=Y3FGrNU6_xI 
·      Basic terminology: Do we say “Indian?” 
o   Try to avoid Indian-NOT a monolithic group, no such thing as “an Indian”; harkens back to Columbus 
and Pilgrims lumping Peoples into one (inferior) racial group, so ultimately it’s a settler colonizer 
word—not ideal 
o   Best to use specific Nation: a Lakota physician, a Muscogee Creek woman, etc. 
o   NOTE: Some Native persons will use Indian, or you will hear the term “Indian Country”; context is 
everything and Native persons have the right to self-reference as they wish; non-Natives should 
attempt to be more respectful 
o   Correct to say Indigenous Peoples or Native Peoples/Nations; Native American or American Indian 
is usually okay, but it is always best to use a specific Indigenous Nation when possible 
o   Avoid “Indian” when possible; 
o   Trend is to avoid “tribe” or “tribal,” if possible, though it is still used 

https://www.youtube.com/watch?v=GIzYzz3rEZU
https://www.youtube.com/watch?v=GIzYzz3rEZU
https://www.youtube.com/watch?v=Y3FGrNU6_xI
https://www.youtube.com/watch?v=Y3FGrNU6_xI


o   Never play “Cowboys and Indians”; never dress as an “Indian” for Halloween (traditional clothing is 
called “regalia” and is culturally significant) 
o   Optional video, “Should We Say Native American or American Indian?” by Now This World 
https://www.youtube.com/watch?v=bakDPSHGSUw  (4:27 min) 

● Native American is similar to saying, “I am European,” rather than, “I am French.” 
o   NEVER use the words: injun, r*dskin, squaw, papoose, which are racial slurs 

●   Stereotypes (basic exposure to some stereotypes) 
o   Define stereotype, give simple examples 
o   Native American stereotypes are perpetuated in movies, media, literature, art, illustrations, 
textbooks, and generational common misconceptions, education systems 

Generic Indian (all Indians are the same) 
Romanticized Indian 
Spiritual, mystical 

   Special relation to nature 
Dirty, dumb, subhuman, inferior  
Tragic 
Uncivilized, uneducated  
Violent, vicious, unfeeling 
Savage, fierce 
Stoic, silent 
Rich from government check or casinos 
Lazy 
Warrior 
Chief with headdress 
Sexualized female (may need to change wording to something like “Poca-hottie”) 
Exotic 
Expendable 

● Take time to process how students react to these stereotypes; how do they feel about them? 
What is does their “compassionate lens” tell them about these stereotypes 

  
o   A few videos to consider sharing: 

● Mascots: “Native Americans Review ‘Indian’ Mascots” by As/Is 
https://www.youtube.com/watch?v=HTBT-_F6oYw  

● Halloween costumes: “Native Americans Review “Indian’ Costumes” by As/Is 
https://www.youtube.com/watch?v=frX69E9pkf8 

● Breaking stereotypes: “Native 101: ASU students, faculty bust stereotypes” by Arizona State 

University, Tempe Campus  https://www.youtube.com/watch?v=HUUd4ddlbHc&t=28s 
● Exit ticket: 
● Which of these does a sovereign nation have: 

○ Has control over government within its own borders 
○ Makes its own laws 
○ Has its own police force 
○ Decides who is a member 
○  Makes treaties with other nations 
○ All of the above 

● Name three offensive stereotypes of Native Persons  

https://www.youtube.com/watch?v=bakDPSHGSUw
https://www.youtube.com/watch?v=HTBT-_F6oYw
https://www.youtube.com/watch?v=HTBT-_F6oYw
https://www.youtube.com/watch?v=HTBT-_F6oYw
https://www.youtube.com/watch?v=frX69E9pkf8
https://www.youtube.com/watch?v=frX69E9pkf8
https://www.youtube.com/watch?v=HUUd4ddlbHc&t=28s
https://www.youtube.com/watch?v=HUUd4ddlbHc&t=28s


 
Day 3: Teaching Compassion and Empathy (45 min) 
Concepts: 

● Respect for differences and different cultures (language, clothing, art, dance, food, spiritual 
practices, social rules, etc.) 

● Cultivate compassion as a way of seeing 
Guided Questions: What are empathy and compassion? How can we practice them with others around 
us? How can we practice seeing others with compassionate eyes? 
Day 3 Activities: 

● From Teaching Tolerance website, lesson on “Developing Empathy,” 
https://www.tolerance.org/classroom-resources/tolerance-lessons/developing-empathy 

● Use “Someone Else’s Shoes” activity, 
https://www.tolerance.org/sites/default/files/general/someone%20else's%20shoes.pdf  This 
activity offers simple, relatable scenarios in which children can think about how they can offer 
empathy, support to others. Could be done in small groups or pairs, or even in whole group. 

● Watching a Native Author teach compassion to children through her book (two video clips) 
“Monique Gray Smith Reads You Hold Me Up” read by the  author, Monique Gray Smith, 
Cree/Lakota. This video shows a modern Native author and is illustrated by First Nations artist 
Danielle Daniel (Metis); the compassion shown in the books can be linked to students’ 
development of compassion skills 

● https://www.youtube.com/watch?v=Uiuev2fXvRU 
● “Author’s Note to You Hold Me Up,” read by author Monique Gray Smith, Cree/Lakota.  

https://www.youtube.com/watch?v=g4JW6Ckl0yQ (has good information on boarding schools 
with primary source photos; also Monique speaks beautifully about how to be compassionate to 
others.) 

Ask students to think-write-share: how they can increase they ways they can develop “compassion as a 
way of seeing” in their own lives 
  
Day 4: Brief Overview of Indian Boarding Schools & Carlisle Indian School (45 minutes) 
Concepts: 

● Indian Boarding Schools were established to hope assimilate Indigenous children into American 
society and to obliterate Native identities 

● Boarding school experiences varied 
● Boarding school experiences harmed children, families, Native communities that has lasted for 

generations 
Guiding Questions: What are residential, or boarding, schools? What was the purpose of residential 
boarding schools? What harm did they do to children and families? Were all boarding school 
experiences bad? 
Day 4 Activities: 
Vocabulary: assimilation, acculturation, genocide, trauma, historical trauma, identity 

● Watch video clip, “Indian Boarding School Clips from (documentary) We Shall Remain” 
https://www.youtube.com/watch?v=Hf1hXffaG28 (6:05 min) 

● Share an iconic photo of children from Carlisle Industrial Boarding School, such as this one from 
Wikipedia: https://en.wikipedia.org/wiki/American_Indian_boarding_schools 

https://www.tolerance.org/classroom-resources/tolerance-lessons/developing-empathy
https://www.tolerance.org/classroom-resources/tolerance-lessons/developing-empathy
https://www.tolerance.org/sites/default/files/general/someone%20else's%20shoes.pdf
https://www.tolerance.org/sites/default/files/general/someone%20else's%20shoes.pdf
https://www.tolerance.org/sites/default/files/general/someone%20else's%20shoes.pdf
https://www.tolerance.org/sites/default/files/general/someone%20else's%20shoes.pdf
https://www.tolerance.org/sites/default/files/general/someone%20else's%20shoes.pdf
https://www.tolerance.org/sites/default/files/general/someone%20else's%20shoes.pdf
https://www.tolerance.org/sites/default/files/general/someone%20else's%20shoes.pdf
https://www.youtube.com/watch?v=Uiuev2fXvRU
https://www.youtube.com/watch?v=g4JW6Ckl0yQ
https://www.youtube.com/watch?v=Hf1hXffaG28
https://www.youtube.com/watch?v=Hf1hXffaG28
https://en.wikipedia.org/wiki/American_Indian_boarding_schools
https://en.wikipedia.org/wiki/American_Indian_boarding_schools


● Here is another from Carlisle Indian School historian and archivist Barbara Landis: 
https://home.epix.net/~landis/histry.html 

● Ask students to share what they see in the children’s faces and ask them to make observations; 
how do the Carlisle students appear to feel; how do students feel about this photo? 

● Share basic information about Carlisle Indian Industrial Boarding School history, General Pratt, 
his vision, and how Native children were to be “acculturated” by “Kill[ing] the Indian [to] save the 
man.” Pratt wanted to make a model school to be used nationwide. Here are two summaries: 
https://nativeamericannetroots.net/diary/1497 (from website Native American Netroots) and 
http://carlisleindian.dickinson.edu/teaching   (from website,  Carlisle Indian School Digital 
Resource Center)  

● Ask students to read primary documents/images to look at before and after images, borrow from 
lesson plan from the website Carlisle Indian Digital Resource Center 
http://carlisleindian.dickinson.edu/teach/analyzing-and-after-photographs-exploring-student-fi
les 

● Have students explore their observations and reactions to before and after photographs, and how 
they feel about what they see. 

● Share that at boarding schools, students had to stop speaking their Native languages or face 
punishment, have their hair cut off, which for many was culturally confusing or devastating, they 
gave up contact with their families and Indigenous communities  (often for years), they gave up 
their homelands, they had to give up their own clothing and dress in different clothing, they often 
were forced to pray in the ways of the Christian schools and could not openly practice their own 
beliefs, and they had to give up Native skills and ways of doing things, and instead were required 
to do things like the Europeans. They only attended classes half the day; they also had to work 
half the day doing chores. They often had to give up their Native name and be called a Christian 
name instead. All of these things added up to a loss of identity--loss of personal identity and loss 
of family and cultural identity.  Help students explore how much was lost, how they would feel in 
this situation, and that all of these losses caused trauma and loss of identity. All of these things 
caused historical trauma. Trauma can be experienced as anxiety, anger, sadness, depression, loss 
of power, nightmares, loss of sleep, and loss of self-esteem. 

● Acknowledge that some adults who went to boarding schools did not have a bad experience. 
Some have fond memories of friends made and learning. However, this information should not be 
offered to sugarcoat the horrible experiences of many students in U.S. and Canadian residential 
schools. 

 
Day 5: Brief Overview of “Indian” Boarding Schools & Carlisle Student Letter, cont’d (45 min) 
Concepts: Same as Day 4 
Guiding Questions: What was life like at Carlisle Boarding School? Why was there a cemetery at Carlisle 
Boarding School? 
Day 5 Activities: 

● Have students read (or read with them) “Voices from the Carlisle Indian School: Minnie 
Tsait-Kopeta” (Kiowa, 1913) letter home, begging her parents to let her come home (also from 
the Dickinson resource) 
http://blogs.dickinson.edu/carlisleindianindustrialschoolwritinganthology/2017/05/14/minnie
-trait-kopeta/ 

https://home.epix.net/~landis/histry.html
https://home.epix.net/~landis/histry.html
https://nativeamericannetroots.net/diary/1497
https://nativeamericannetroots.net/diary/1497
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● Ask students to write reflections of how Minnie experiences Carlisle Boarding School and what 
we can infer, citing evidence from her words. Reading her letter, what can students guess 
Boarding School was like? 

● Read selections from Barbara Landis’ “School Life” https://home.epix.net/~landis/histry.html 
and ask students to take notes about what they note about the students’ life at boarding school; 
discuss. 

● Introduce students to the history of the Carlisle Indian School Cemetery, “Remembering Those 
Who Died at Carlisle Indian School” from Native News Online 
https://nativenewsonline.net/currents/remembering-those-who-died-at-carlisle-indian-boardin
g-school/ 

● Read over Barbara Landis’ entry on the cemetery here (scroll down) 
https://home.epix.net/~landis/histry.html 

● Exit Ticket: students write what they think Indian Boarding School would have been like and 
what feelings they feel for the students. 

 
Day 6: Introduction to Novel Fatty Legs: A True Story, Intro, Ch. 1-2 (45 min) 
Notes: comprehension questions for this book exist in “Fatty Legs Webinar Series,” online 
http://empoweringthespirit.ca/fatty-legs-webinar-series/ from website Empowering the Spirit: 
Educational Resources for Reconciliation. This web page is full of excellent extra materials that 
accompany the book, including comprehension questions, videos, other enrichment reading for students 
who want to learn more.  
The pacing you use to complete the novel or picture book may vary. The chapter readings are a 
suggestion. Teachers will need to talk with children about plot development, themes, and other literary 
devices, while checking comprehension and helping students explore their feelings of compassion for 
Margaret as the story develops. 
Students may experience sadness and anger while reading this book. Reassure them that it is important 
to understand difficult historical stories so that we can acknowledge what happened and care about 
what happened. 
Students can collect sticky note reflections in a journal to refer to during their Final Projects. 
Concepts: 

● Students who attended Indian Boarding Schools across Canada and the United states grew up 
and some have told their stories; their stories and lives are an important part of American and 
Canadian history 

● Margaret Pokiak-Fenton (Inuvialuit, born 1936) is a First Nations author who has written her 
story with Christy Jordan-Fenton 

● Recognition of map of Northwest Territory, Canada (book setting), including Banks Islands and 
Aklavik 

● Margaret is from the Inuvialuit First Nations People, who have their own language and ways of 
life, and who live today 

Guiding Questions: Why does Olemaun want to go to Residential School? What clues do we have from 
her family that the school might not be such a swell place? How do you feel about Olemaun 
  
Day 6 Activities: 

● Vocabulary: schooner, gunwales, pelt, mesmerized, kamik, jutting, migration, fraught 
● Materials: sticky notes or journal, pencils 

https://home.epix.net/~landis/histry.html
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● Before reading, show maps of Northwest Territory, Canada (book setting), including Banks 
Islands, Tuktoyaktuk and Aklavik (available online and also in book) 

● Play clip of song in Margarget’s language, first part of audio clip Invialuktun song to hear a 
sample of language https://www.cbc.ca/player/play/1424499267537 (play starting at 00:18 to 
about 1:04) from CBC Player, Radio Active, “New Invialuktun host broadcasting out of 
Edmonton” (this podcast also is a good one for students to hear about the language) 

● Show book, ask students to predict what the story is about. Ask them to write down places where 
they are concerned for Olemaun on the sticky notes. Discuss at the end of reading. 

● Read Introduction, Chapters 1 and 2 (teacher or student read-aloud to start, followed by 
independent reading) 

 
Day 7: Doctrine of Discovery and Novel Fatty Legs: A True Story, Ch. 3-4 (45 min) 
Concepts:  

● Students will understand basic understanding of what the Christian Doctrine of Discovery is and 
what it means for Indigenous people 

● The process of assimilation began immediately in residential schools 
● Students will be able to see ways the Doctrine of Discovery’s underlying assumptions of 

Indigenous inferiority and European superiority were carried out in residential schools 
Guiding Questions: When is it okay to claim someone else’s land? Was the “New World” new? Did 
Columbus “discover” What is the Christian Doctrine of Discovery? What are its main idas? How is the 
Doctrine of Discovery seen in Margaret’s school? How does Katherine behave toward Margaret? Why do 
you think she acts this way? Why do you think The Raven is so mean to Margaret? 
Day 7 Activities: 

● Vocabulary: papal bulls, legal document, colonize, settler colonist, resist/resistance, wafted, 
disgraced, disjointed, musky, hygiene 

● Materials: two colors of sticky notes, pencils 
● Show this quote on the board/whiteboard/interactive board:  
● Give background information that Catholic Church and popes had power over much of the world 

at around the time of Columbus. 
15th century: The church provides religious and legal grounds for explorers to seize and occupy 
foreign lands if there are no Christians present. Papal bulls (edicts) of 1452, 1493, and others 
come to be known as the Doctrine of Christian Discovery. They authorize Christian monarchies to 
claim lands not already occupied by Christians and to vanquish and place in perpetual 
slavery/servitude any heathens, pagans, Saracens, or other non-Christian peoples. From 
“Doctrine of Discovery Timeline,” printed pdf online from St. Paul Interfaith Network, source: 
https://www.spas-elca.org/wp-content/uploads/2016/07/Doctrine-of-Discovery-Timeline.pdf 

● If students are at the level of reading this quote and understanding it, let them read and 
think about it for a few moments, then ask them to share what they think it means in small 
groups, then share with large group. Write down ideas of group. 

● Explain that the Christian Doctrine of Discovery had as it foundation the belief that 
European Christians were allowed to claim land as colonized Christian land as long as the 
land was not already inhabited by Christian people. All they had to do was show up on a 
shore of a land,  show that white Christians did not live on the land and then put a flag on 
the land to claim it as their own, as part of expanding Christian lands. The underlying 
assumption was that white Christians were superior humans to Indigenous persons, who 

https://www.cbc.ca/player/play/1424499267537
https://www.cbc.ca/player/play/1424499267537
https://www.spas-elca.org/wp-content/uploads/2016/07/Doctrine-of-Discovery-Timeline.pdf


were seen by colonial settlers as uncivilized and savage. The assumption was that the 
European Christians were superior beings, while all others were inferior; therefore the 
thinking was that the settlers had the right to grab the land as their own, take the 
resources,  and to enslave the people who were not Christians.. White settlers did not 
know that Indigenous Peoples already had sophisticated governments, languages, social 
structures, trade and trade routes; they already had art and fashion, jewelry,  land, homes, 
and language. With the Doctrine of Discovery and the coming of the Puritans, all these 
things were at risk. 

● Ask children to review Chapters 1 and 2 and think about ways that the nuns show that 
their ways are superior to Margaret’s. Use one color of sticky notes to write down ideas. 
On other color of sticky notes, record ways that Margaret fights back or resists, in her own 
thinking or actions. Read Chapters 3-4.  Children can keep taking notes with same 
prompts on the color coded sticky notes 

● Students can share ideas on notes with whole group while teacher assess understanding.  
 

Day 8: Doctrine of Discovery, cont’d from Day 7,  Read Ch. 5-6 
Guiding Questions:  How are the Doctrine of Discovery and colonization still playing out today? How do 
we continue to see colonization and forced acculturation play out in Chapters 5 and 6? How does 
Margaret resist? 
Materials: Sticky notes or journal to collect evidence. 
Day 8 Activities: 

● View the video “Discovered? Or Stolen! Repudiating the Doctrine of Discovery,” an interview with 
Lakota member Tom Buffalo, from United Church of Christ 
https://www.youtube.com/watch?v=5nU9AtP9yJ8 

● Take notes on sticky notes on ways colonization is still happening, according to persons in the 
video, as well as ways to create change; take notes on connections to book. 

● As you read Chapters 5 and 6, take notes about DOD and compassion connections, and Margaret’s 
acts of resistance and self-preservation. 

 
Day 9: Meet Margaret! Novel Fatty Legs: A True Story, Ch. 7 & the rest of the book (45 

min) 

Concepts:  

● Margaret grew up and is now a grandmother, like many survivors 
● She still talks about her experiences at the residential school 
● Her memories are difficult for her still (on-going trauma) 
● She survived to have many grandchildren and a happy life 

Guiding Questions: How has Margaret’s residential school experience continued to affect her during her 
whole life? How is she affected now, as an older person? What evidence can you find that the trauma she 
experienced lasted after she left school? How did she go on to live a happy life? 
Day 9 Activities:  

● Watch this video (or portions of it) 
● Stop and jot watch the video about Margaret Pokiak-Fention, “Survivor Parts 1 & 2” by Shaw TV 

Northern BC https://www.youtube.com/watch?v=r4gBwADGnWs&feature=youtu.be (8:38 min.) 
● Listen for more stories of threats from the nun and new stories from residential school that are 

not in the book; record them. 

https://www.youtube.com/watch?v=5nU9AtP9yJ8
https://www.youtube.com/watch?v=r4gBwADGnWs&feature=youtu.be


● Share “jots” in small groups, and large group, if time. Students should put sticky notes in their 
writing journal. Students can use what they see (images) or words and conversations. Don’t 
forget to answer all the guiding questions in the jots. 

● Optional: Share “Seven Generations of Healing Conversation with Christy Jordan-Fenton about 
the Lasting Effects of the Residential School System” on the website Amnesty International Now 
Canada, 
https://www.amnesty.ca/blog/%E2%80%9Cseven-generations-healing%E2%80%9D-conversation
-christy-jordan-fenton-about-lasting-effects?utm_source=Amnesty%20International%20Canada%2
0-%20amnestycanada&utm_medium=FBPAGE&utm_campaign=AI%20Canada 

● Optional: Language reclamation. Share this video of language revitalization in Margaret’s 
language Invialuktun.  https://www.youtube.com/watch?v=fbg__yyVOYg “90 04 TAMAPTA 

Inuvialuktun Language Conference pt1.” The first few minutes of the video shows young 
students in a language school. After residential schools, many children went home but could not 
speak their language. This type of school is an attempt to reverse the effects of acculturation and 
language loss. This type of Indigenous language loss has happened all over the Americas; many 
schools and programs have begun to revitalize the language.  At about 4:20 a conversation about 
the seriousness of  language loss is recorded. At 7:08 the existing fluent Native speakers are 
depicted graphically.  Aklavik speakers are mentioned specifically.  Here is a video about 
students learning national anthem, “O Canada” in Invialuktun 
https://www.youtube.com/watch?v=lefGK2iloAI to see kids practicing their Native language. 
While the force loss of language led to loss of identity and lowered self esteem, gaining language 
back leads to a strengthening of Native identity and more positive sense of self and more 
connection to culture. Reclaiming language is a powerful way to reclaim Indigenous culture. 

 
Day 10+: Final Projects Introduction (45 min) 

(Manage timeline according to the available time) 

 
Final Projects, to be presented to the group to reflect student learning. Projects should 

have two progress checks with teacher and peer feedback, with time for editing and 

revising 

(The following options can be presented as digital choice menu board.)  

 

A. Compassion Project 

Directions: Choose one of the following projects to complete. 

Include in your project:  

● Showing what you think and feel about Olemaun/Margaret’s experience. 

● Your opinion about the fairness of the Doctrine of Discovery and how colonization and 

assimilation impacted Margaret and other students.  

● Use specific evidence and details from the novel, such as events and dialogue.  

1. Write a one-page, single-spaced  free verse poem to show your experience and response to 

what Margaret experienced in leaving her family and at her boarding school.  

2. Create a work of art such as an illustration, painting, or sculpture to show your thinking and 

emotional reaction to Margaret’s experience of going to boarding school. Write two well 

constructed paragraph to explain you work of art. 

https://www.amnesty.ca/blog/%E2%80%9Cseven-generations-healing%E2%80%9D-conversation-christy-jordan-fenton-about-lasting-effects?utm_source=Amnesty%20International%20Canada%20-%20amnestycanada&utm_medium=FBPAGE&utm_campaign=AI%20Canada
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3. Pretend that Margaret is still in school and that you want to write a letter to the teacher that 

Margaret calls “The Swan” to explain what Margaret is experiencing and to persuade her to 

intervene on Margaret’s behalf. Use lots of evidence to make your case. You can use the 

greeting, “Dear Sister,”. 

4. Write a letter to educators to persuade them why children should learn about the Doctrine of 

Discovery, Indian boarding schools, children’s experiences there, and historical trauma. 

Explain why you think so. Use some evidence from the novel. You may use the greeting, “Dear 

Educators,”. 

B. Historical Trauma and Resilient Survivance Project 

Directions: Choose one of the following projects to complete. 

Include in your project:  

● Show how Margaret experienced trauma from her boarding school experience, showing at 

least three examples from the text. Explain how these hurt her identity and her place in her 

family/community. 

● Show how the Christian Doctrine of Discovery and colonization are continued in Margaret’s 

residential school. 

● Show how Margaret resisted assimilation (becoming like the outsiders) in her mind (2-3 

examples), and how she resisted externally (2-3 examples). When writing, use quotation 

marks when citing evidence. 

1. Make a poster or webpage. Draw the teacher and nun that Margaret referred to as “The 

Raven” and add words to show three ways she tries to show power over Margaret.  Then draw 

Margaret. Add words and pictures to show how she mentally resisted and kept her culture and 

sense of self, and what she also did actively to resist The Raven’s actions at her school. 

2. Write two letters using your creativity and imagination. Write one first-person letter to the 

Bishop from The Raven explaining all the ways you are helping Margaret to become 

acculturated to European culture (show the connection to the Doctrine of Discovery and 

colonization). Write a first-person letter from the perspective of Margaret to her parents. 

Explain some of the ways you (as Margaret) hold onto your culture and sense of Inuvialuit 

identity in your mind and some ways you actively resist through actions in your school. Use 

evidence and details from the novel. 

3. Write a scrapbook of original (3+) illustrations and 5-8 short first-person voice free-verse 

poems that incorporate the criteria (in the bulleted list). Write from both The Raven’s 

perspective (2-3 poems) and Margaret’s perspective (3-4 poems), and if you wish, The Swan’s 

(Sister MacQuillan’s) or Katherine’s perspective. 

4. Make a list to show your understanding of the criteria in the bulleted list. Read Young Water 

Protectors: A Story about Standing Rock by Aslan Tudor, a young Native boy. Write a 

paragraph explaining the conflict at Standing Rock,  about how the Doctrine of Christian 

Discovery and colonization are still at play at Standing Rock. Create a Venn diagram to 

compare and contrast how modern day Indigenous people at Standing Rock and Margaret 

showed resistance to colonization. 

5. Make a list to show your understanding of the criteria in the bulleted list. Make a companion 

study guide for Fatty Legs or When I Was Eight to explain to other kids the Doctrine of 

Discovery, colonization, assimilation, identity loss, and resistance under oppression.  



6. Create your own project. Make a proposal to your teacher about how you wish to show your 

knowledge of the criteria (bulleted information). Ideas to brainstorm: news cast, skit or play 

script, resource/definition bookmarks, Google slideshow, etc. 

 
 

Materials and Sources Used 
 
 
Books 
 
Jordan-Fenton, C., & Pokiak-Fenton, M. (2014) A stranger at home. Toronto, Canada: Annick Press. 
 
Jordan-Fenton, C., & Pokiak-Fenton, M. (2010) Fatty legs: a true story. Toronto, Canada: Annick Press. 
 
Jordan-Fenton, C., & Pokiak-Fenton, M. (2014) Not my girl. Toronto, Canada: Annick Press. 
 
Jordan-Fenton, C., & Pokiak-Fenton, M. (2013) When I was eight. Toronto, Canada: Annick Press. 
 
Mendoza, J., & Reese, D. (2019) An Indigenous people’s history of the United States for young people. 
Boston: Beacon Press.  
 
Dunbar-Ortiz, R. (2014), An Indigenous people’s history of the United States. Boston: Beacon Press. 
 
Tudor, A., & Tudor, K. Young water protectors: a story about Standing Rock. Copyright Aslan & Kelly Tudor. 
 
Websites/ URLs Used 

● Debbie Reese’s American Indians in Children’s Literature 
https://americanindiansinchildrensliterature.blogspot.com/  

● Reclaiming Native Truth https://rnt.firstnations.org/ 
● “Fatty Legs Webinar Series,” online http://empoweringthespirit.ca/fatty-legs-webinar-series/ 

from website Empowering the Spirit: Educational Resources for Reconciliation.  
● Native Land https://native-land.ca/  
● “Land Acknowledgement” 

https://www.northwestern.edu/native-american-and-indigenous-peoples/about/Land%20Ackn
owledgement.html from Northwestern University 

● “Love Words from Turtle Island” from 1491s “How to say ‘I  love you’ in Native languages” 

https://www.youtube.com/watch?v=RjtHXRyZhGs  

● National Geographic map of reservations in U.S. 
https://www.nationalgeographic.org/thisday/aug29/first-indian-reservation/ 

● “The Loss of Native Lands” animated map by Emperor Tiger Star 

https://www.youtube.com/watch?v=Zadq5dl2G8Q  
● Ted Talk video “Changing the Way We See Native Americans” by photographer and journalist 

Matika Wilbur, https://www.youtube.com/watch?v=GIzYzz3rEZU  

● “Bill Anoatubby-Tribal Sovereignty”  https://www.youtube.com/watch?v=Y3FGrNU6_xI 

● “Should We Say Native American or American Indian?” by Now This World 
https://www.youtube.com/watch?v=bakDPSHGSUw  

● “Native Americans Review ‘Indian’ Mascots” by As/Is https://www.youtube.com/watch?v=HTBT-_F6oYw  
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● “Native Americans Review “Indian’ Costumes” by As/Is 
https://www.youtube.com/watch?v=frX69E9pkf8 

● “Native 101: ASU students, faculty bust stereotypes” by Arizona State University, Tempe 

Campus  https://www.youtube.com/watch?v=HUUd4ddlbHc&t=28s 
● “Developing Empathy,” from Teaching Tolerance website 

https://www.tolerance.org/classroom-resources/tolerance-lessons/developing-empathy 
● “Someone Else’s Shoes” activity, 

https://www.tolerance.org/sites/default/files/general/someone%20else's%20shoes.pdf   
● “Monique Gray Smith Reads You Hold Me Up”  https://www.youtube.com/watch?v=Uiuev2fXvRU 

● “Author’s Note to You Hold Me Up,” https://www.youtube.com/watch?v=g4JW6Ckl0yQ  
● “Indian Boarding School Clips from (documentary) We Shall Remain” 

https://www.youtube.com/watch?v=Hf1hXffaG28  
● Photo of children from Carlisle Industrial Boarding School, Wikipedia: 

https://en.wikipedia.org/wiki/American_Indian_boarding_schools 
● Carlisle Indian School historian and archivist Barbara Landis  

https://home.epix.net/~landis/histry.html 
● Ask students to share what they see in the children’s faces and ask them to make observations 
● https://nativeamericannetroots.net/diary/1497 (from website Native American Netroots) and 

http://carlisleindian.dickinson.edu/teaching   (from website,  Carlisle Indian School Digital Resource Center)  
● Students, before and after photos, documents/images from the website Carlisle Indian Digital 

Resource Center 
http://carlisleindian.dickinson.edu/teach/analyzing-and-after-photographs-exploring-student-files 

● “Voices from the Carlisle Indian School: Minnie Tsait-Kopeta” (Kiowa, 1913) letter home, begging 
her parents to let her come home (also from the Dickinson resource) 
http://blogs.dickinson.edu/carlisleindianindustrialschoolwritinganthology/2017/05/14/minnie
-trait-kopeta/ 

● Selections from Barbara Landis’ “School Life” https://home.epix.net/~landis/histry.html  
● “Remembering Those Who Died at Carlisle Indian School” from Native News Online 

https://nativenewsonline.net/currents/remembering-those-who-died-at-carlisle-indian-boardin
g-school/ 

● Read over Barbara Landis’ entry on the Carlisle Cemetery 
https://home.epix.net/~landis/histry.html 

● Before reading, show maps of Northwest Territory, Canada (book setting), including Banks 
Islands, Tuktoyaktuk and Aklavik (available online and also in book) 

● Play clip of song in Margarget’s language, first part of audio clip Invialuktun song to hear sample 
of language https://www.cbc.ca/player/play/1424499267537  

● “Doctrine of Discovery Timeline,” printed pdf online from St. Paul Interfaith Network, source: 
https://www.spas-elca.org/wp-content/uploads/2016/07/Doctrine-of-Discovery-Timeline.pdf 

● “Survivor Parts 1 & 2” by Shaw TV Northern BC 
https://www.youtube.com/watch?v=r4gBwADGnWs&feature=youtu.be  

● “Seven Generations of Healing Conversation with Christy Jordan-Fenton about the Lasting Effects 
of the Residential School System” on the website Amnesty International Now Canada, 
https://www.amnesty.ca/blog/%E2%80%9Cseven-generations-healing%E2%80%9D-conversation
-christy-jordan-fenton-about-lasting-effects?utm_source=Amnesty%20International%20Canada%2
0-%20amnestycanada&utm_medium=FBPAGE&utm_campaign=AI%20Canada 
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https://home.epix.net/~landis/histry.html
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https://www.cbc.ca/player/play/1424499267537
https://www.spas-elca.org/wp-content/uploads/2016/07/Doctrine-of-Discovery-Timeline.pdf
https://www.youtube.com/watch?v=r4gBwADGnWs&feature=youtu.be
https://www.amnesty.ca/blog/%E2%80%9Cseven-generations-healing%E2%80%9D-conversation-christy-jordan-fenton-about-lasting-effects?utm_source=Amnesty%20International%20Canada%20-%20amnestycanada&utm_medium=FBPAGE&utm_campaign=AI%20Canada
https://www.amnesty.ca/blog/%E2%80%9Cseven-generations-healing%E2%80%9D-conversation-christy-jordan-fenton-about-lasting-effects?utm_source=Amnesty%20International%20Canada%20-%20amnestycanada&utm_medium=FBPAGE&utm_campaign=AI%20Canada
https://www.amnesty.ca/blog/%E2%80%9Cseven-generations-healing%E2%80%9D-conversation-christy-jordan-fenton-about-lasting-effects?utm_source=Amnesty%20International%20Canada%20-%20amnestycanada&utm_medium=FBPAGE&utm_campaign=AI%20Canada


● https://www.youtube.com/watch?v=fbg__yyVOYg “90 04 TAMAPTA Inuvialuktun Language 

Conference pt1. 

●  https://www.youtube.com/watch?v=lefGK2iloAI  

 
 
 

Reflection/Rationale 
 

After teaching the lessons, what suggestions do you have for other teachers who might use this 
curricular project?  
 
 
 
How does the content of this lesson plan clearly tie to perspectives gained from TNAH Institute? 
[e.g. How does it use resourchttps://www.youtube.com/watch?v=lefGK2iloAIes provided during 
TNAH Institute in place of or to supplement existing resources? How does it analyze narratives 
and/or resources that would typically be used – how does the newly created lesson provides a 
counter-narrative to the accepted canon?] 
 
This lesson makes use of invaluable TNAH Institute understandings from TNAH presenters: 

● Choices for better children’s literature with Native themes and representations and educator 
information about Indigeneity (Dr. Debbie Reese); Dr. Reese’s site is included in this lesson. 

● An in-depth understanding of the Christian Doctrine of Discovery (Dr. Peter d’Errico); most children, 
and even teachers, do not know this doctrine of supremacy and its impact on colonization mentality 
which has persisted in treaties and legislation, to the present day. In this lesson, children can easily 
see evidence that the Christian Doctrine of Discovery continues to be at work in Margaret’s residential 
school. As teachers share this doctrine, we expose its unfairness to the coming generations. 

● Carlisle Indian Industrial School history, with particular information about primary document sources, 
such as student letters and photos (from historian and archivist Barbara Landis) are used to compare 
Margaret’s experience to another student in another boarding school using a primary resource. Most 
children do not learn about Indian boarding schools nor the experiences of the children there. This 
lesson provides poignant primary resources I learned about through the TNAH institute from Carlisle 
Indian School that students will find understandable and that will make an impact in a way that a 
sentence in a textbook never could. 

● Historical causes for individual and intergenerational trauma of Indigenous communities and the 
impact on loss of culture, land, language and identity that were presented in the Institute are 
embedded throughout this lesson, especially loss of identity, culture, and language, which 
communities are still recovering from today (Dr. Jessie Little Doe Baird, Barbara Landis) Most children 
have no idea about the historical trauma generations of Native persons, families, communities and 
Nations have lived through and continue to endure. This lesson provides compassionate connection, 
based directly on my learnings at TNAH. 

 
In particular, there has been a lack of information on Indigenous Peoples presented to elementary and middle 
school levels on some of the hardest historical topics, and textbooks do not do justice. Yet teaching children 
early about them will help foster understanding, truth, and compassion. Being on the land of the Wampanoag, 
Pequot and other Nations, and meeting elders and scholars from these communities and listening to personal 
stories and histories was invaluable to my understanding of Native histories and made them real in a way that 
book lessons never could.  
 

https://www.youtube.com/watch?v=fbg__yyVOYg
https://www.youtube.com/watch?v=lefGK2iloAI
https://www.youtube.com/watch?v=lefGK2iloAI


It is my hope that some of these critical understandings about the Doctrine of Discovery, the effects of 
colonization, trauma and generational trauma are accessible in this literature-based curriculum. I feel 
empowered by and deeply educated by this experience-based, immersive Institute to teach other teachers 
about better ways to teach Indigenous histories in ways that are more accurate, positive, and truthful so that 
what I have learned can be made accessible to my colleagues, so that all children can receive a more 
accurate narrative, past and present, of Indigenous Peoples in America. 
 
 
  

 


